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This paper reviews the basis and organisational 
rationale for Foundations of Fducation courses. Instructional 
objectives for Foundations courses are included. The unity and 
effectiveness of Foundations fields are studied in light of the 
viability of Integrated work and study in the Foundations. (MJM) 
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RobttrC F. Lawson 

Justifications for Foundations efforts In teaching and research 
ar« abundant and readers of this article are likely to be thoroughly 
'Millar with than. It may help In the communication of my own convic- 
tion, hovever, if brief comment Is made on the Importance of Foundation s 
studies. In spite of some disparaging remarks about "Foundations courses," 
thara is a clearly obsarvable plea for the substance of Foundations study 
in almost avery discussion of problems and policies which takes place In 
tha field of education. One does not have to follow a dlscutsi n on 
•ducatlon among teachers, board members, government officials, or the 
ganeral public for very long before finding the participants engaged In 
quastions of "how it came to be that way," whether the terms are conaonly 
defined, what haa been done about It elaewhere, or how to Identify che 
pertinent aoclal causae. That we have not been abla to comunlcata effec- 
tivaly with those directly involved in coping with educational problcaa 
cannot lead to the faulty conclusion that the aubject of our atudiea la 
vnlaportant or Irrelevant. 

Bayond thia reminder, I merely defer to author itlea like 
W. 0. Stanley, laraal Schefflar, Paul Hlrat, who have addraaaed the quaation 
41ractly, or to others who have answered It laplicitly In their work, auch 



*TkU paper was praaantad at tha Confaranca of the Uamad Soclatiaa 
la CMMda, HcCill Univaralty, in Nay, 1972. 
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Saul Roblnsohn, C. Arnold Anderson, and Lavranca Crcaln. Thraa 

•pacific worka may ba cltad, hovavar, which froa diffaranc framaa of 

rafaranca, claarly atipulata tha asaancial ralacionahip of Foundaciona 

•tudy Co tha caaka of profaaaional aducaclon. Firat, among a numbar of 

•cacaaanta applying mora or laaa diractly to tha Foundational basa of 

•ducacional atudy contalnad in tha Harvard raport on Graduaca Study in 

Education, thla aantanca r parhapa tha noat incluaiva: 

It la aupramaly important for tha profaaaional aducator to 
acquira not maraly tha practical akilla raquiaita to hia work, 
but tha ability to grasp such work aa a aubjact of intallactual 
criticlam, and tha capacity to undaratand cartain of it» ganaral 
raalficationa.l' 

Sacond, in thalr attampt to daaign a nav taachar education program 
mora appropriate to aocial raalitiaa In tha United Statea, tha NDEA 
laatituta for Advanced Study in Teaching Diaadvantaged Youth produced a 
report, vhoae operational reconaendatlona are baaed on a theoretical 
preparation which aasumaa tha competanclea of apacialiata in Foundationa 
fielda. The author* have aaid that apecific practical improvemcnta reat on 
1) a ayatamatic atudy of the pedagoglcally relevant aapacts of the particu- 
lar aocial context of the achaol, and 2) on tha relevant aspecta of 
knowledge theory. In effect, they have, by apacifically integrating 
conceptual learning and tha atudy of aocio-cultural phenomena with the 
conduct of education, ra-atatad the rationale for what may be conaldered 
the hiatorical accident of our profaaaional unity. 

Third, in a broader atudy of education' a place and taaka in the 
•oeiety It aeeka to aerve, Solon Kimball and Jamea McClellan have articu- 
latad tha rat-ia-masa behavior which eonfounda and miadiracta afforta 
to Mka aducation maaningful for the modern world. 
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.o.cJJu«i l^lir ; • ^?°''^* «chooH. They have 

J they have taken tefuge In technical 

llJi t """" '"ved by the technique.; 

they have worked th«„.lve. and their .tudent. hardeJ .„d h«det 
without con.ld.rln8 whether the work h.. genuin. .Ignlflcan^ o^'not. 

thay conclud. th.t thl. .bu.. of our public tru.t. how.v.r under.t.nd.ble 
c. only b. .vold.d If w. .r. .bl. to Int.gr.te our prof...lon.l .ffort. 
through . -phllo.ophy of .duc.tlon .pproprUt. to our tl...." Thl. .«».« 
of -phllo.ophy of eduction" 1. „ot th.t of . .Ingl. dl.clpUne. but of 
that tr.n.l.tlon of cultur.l contont .nd educ.tlon.1 th.ory into . b..e 
of ^undanental Idea., purpo.ea, and principle, of .ppllc.tlon which 1. 
pr.cl..ly the r.tlonal. for Pound.tlon. .tudl.., .ml for their unee.y 
Institutional Integration. 

Wow. to adnlt of a rationale for the field, and to extend thl. 
rationale to unlver.lty org.nl..tlo„ ..y. nothing .bout what we .ctu.Uy 
do or how .ffectlvely w. do It. We c.n co.e down to . „.xt level of 
orga„l..tlon.l rationale by attending to the in.tructioail objective, 
can agree upon collectively. Theae sight Include: 

1. Stlaulatlng the atudent to exaalne the meaning and 
purpose of education In a society, and to use that 
underatandlng In the consideration of given problea. 
or .chool .Ituatlon.. 

2. Using an lntellectu.1 »edlua to induct the prospective 
tsacher Into hi. prof...lon.l coMunlty (a. Sch.ffler 
h»» put It. attMptlng to -get others on the Inalde of 
• PMbllc fon of life that [ona] ahsres sod considers 
worthwhile.**) 

3. Mors speclficslly, providing students the opportunity 
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to iMrif- 

•) hov •duc«tlon eaa« to be it 1., how conflict. 
Wf rttsolved and what daclslon-nsklng pattern 
raaultcd. 

b) vhat an educational problan l. and what It Includca. 
hot, to claaalfy It aa one of a type, how to detenilne 
trounda and to utilise evidence. 

c) what functlona are aaalgned to and perfonoed by 
Instltutlona and relevant groupa In the conduct of 
•ducatlon, what relatlonahlpa pertain among Inatl- 
tutlona, groups, and peraona In and affecting 
education. 

d) what are the contemporary alternatives to educa- 
tional thought, practice, and organliatlon, what 
criteria may be uaed to evaluate the«e In their 
own particular framework and In their effect on 
educational development generally. 

These atatementa bring ua no cloaer to the thorny problems of 
unity and ef fectlveneaa of the Foundationa fields however; in fact, they 
••y only give ua a falae comfort, if the queatlon of the viability of 
integrated work and atudy In the Foundation, (i.e., the viability of a 
Pouodationa courae, a Foundationa department, « Foundationa degree) la 
to be serioualy confronted, we .uat aak ouraelv.a some painfully apecific 
fMeetlons. Granting that there l. „o .ameneaa about the content, the 
■ethodology. or the eppJicabiUty of the various Foundation, fielda. that 
1». grMting that they are aeparate fielda of atudy, the questions are 
vUther there is complementarity among the bodi.a of content, compatabilltv 
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DOg ««thodologi«s, and «lall«rltY in the boundaries laid between theory 
and policy or practice. 

Theie questiona could be pursued toward the end of establiohing 
tha proper inatitutional place of the several Foundations fields or 
disciplines. This would, in my opinion, lead us nowhere. The expansion 
of knowledge, and the consequent specialisation of methods and areas of 
concern within a rather static institutional organization has made 
questionable the integrity of almost avery unit in the university. It 
mould be of absolutely no value to attempt to rationalize the place of 
Foundations in an otherwiae irrational structure, in short, that attempt 
could only be made within the framework of a total university re~organization 
which would leave few existent units intact. Since thia paper is confined 
to Che narrower subject, and since the larger reorganization is unlikely 
to b« taken seriously by anyone in the near future, the institutional 
queation can only be dismissed as arbitrary. Pojndations disciplines 
can be placed together or not, can constitute a unit or units, or be within 
another unit, and it will not make more or less sense institutionally. 

Since there is normally a Foundations unit within a achool of 
education however, that organize tional answer may be taken aa given. What 
than are the functional answers to the queatlona poaed above? Thoae answers 
will rest hara on a preaiae of academic reaponaibility which requirea that 
wa do individually wh at we have become convinced is worthwhile doine and 
that we do thia in t he way we arc individually best equipped to do it . 
Civan the wide range of content and method dif farencea among the Foundationa 
fialda which that atatement legitimizes, the next atep might b« to conclude 
that dif farencea will b* aubatantial. Inevitable, and irreconcilable, and 
•imply leave it at that. This would In no way minimize the important 
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contributions to be made particularly by the respective fields. To some 
extent, I will maintain that permissive, separatist position — but it is 
possible to go somevhat further toward integration by considering how, 
where, and on what basis Foundations activities can come together to 
enhance individual scholarly productivity, instructional impact, and the 
usefulness of these activities to public education in society. 

Where these activities might come together has been suggested in 
the foregoing statements on rationale— that is, in teacher education and 
the graduate study of education, —as information, analytic skills, and 
Induction into the professional way of life; in society studies generally, 
where the inclusion of education as a significant institution needs to be 
emphasised; in the provision of research essential to fundamental policy 
decisions; and in the communication of Information to and designation of 
critical policy questions for the public. 

Itew is a more difficult question, but certain suggestions might 
apply to each of the locations. In regard to the Foundations contribu-- 
tion to public participation in educational decisions, a beginning might 
be made by clarifying that contribution and its limitation. That ia, we 
aight give up the pretense, promoted by our organisational unity and place 
tn an "applied" faculty, that we can professionally offer answers, 
especially synthetic solutions. At the same tlM, it is Imperative to 
sharpen and communicate to the public the social and conceptual grounds 
end predictive statements, which are derived from research in the 
respective Foundations fields, and which are selected by the researcher 
to be relevant to particular educational actions. 

In regard to the Integration of education and general atudies, 
the obstacle mt existent university organisation is again pertinent. 

O 
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However, without fanciful notion, of comprehensive reorganization, certain 
program reforms might be considered. One would be a degree structure for 
Education composed of two stages: the first, a general stage, consisting 
of basic courses in child development, learning theoty. social foundations, 
provincial school organization, and liberal arts-followed by a specialized 
state, in which the student chose an educational specialty, that might be 
•lamentary teaching or teaching in a special field, but might also be 
•ducation of the handicapped. International education, vocational educa- 
tion, adult education, educational technology, counselling, philosophy of 
•ducation. minority group education, etc. (This might require a change 
in Masters' programs, but not necessarily.) The second model would be one 
In which the Education program were divided into two basic blocks: one 
organised spproximately as is now the case, but with the professional 
trsining component unequivocally strengthened, for preparing teachers; the 
other devoted to the study of education, for educational specialists other 
thsn teachers In the public schools, and leading to Masters' programs in 
various specislties. 

This suggestion is not entirely within the control of sny psrticular 
troop or department in the university, of course. It is .ore reslistic 
than to desl with wsys of increasing the effectiveness of Foundations 
•tudies as they .re now normally offered in the undergraduate teacher- 
•ducatlon programs and at the graduate level. Here again. If there is to 
bs any integration, it must be developed through simultaneous limitstion. 
There t. no point in persisting In the delusion that all Foundations field 
•pecUUsts can synthe.t.e th.ir content and method concentrations to com- 
■unlcate snything .ore than a platitudinous chop-.uey of educational idea., 
thara are. however, certain actual connection, between fields, and 



Mpecially among scholars concentrating on particular sub^-areas in the 
various fields. While it is Impossible here to attempt fine distinctions, 
the gross distinctions may be applied to undergraduate and graduate 
capabilities in Foundations. For the undergraduate program in Foundations, 
the primacy of content should be accepted, and that content should be 
fundamentally divided into two distinct areas of instruction: one covering 
educational language, concepts, and theories as such; the other covering 
the relationship between education and social phenomena. The graduate 
program, on the other hand, should have a close connection to research, 
and hence should provide for the association of courses and scholars 
according to criteria of methodology. This would probably mean a funda- 
mental division between the use of empirical, scientific methods and the 
use of interpretive^ theoryconstructlon methods. It can only be noted 
here that these divisions are not necessarily coincident; scholars work- 
ing in one of the gross content areas should not be expected to conform 
to methodological singularity anymore than they would be expected to apply 
their research to the same specific topic. Both divisions are suggested 
tentatively. The important thing is the willingness to discriminate tasks 
and expertise, without entirely sacrificing those advantages accruing from 
combined effort. Whatever integration occurs should be achieved through 
instructional logic and the natural lines of scholarly comunicatlon— not 
through professional compromise within a hasy but comfortable middle ground. 

Beyond these somewhat technical matters, the desirability of or 
claim to Integration arises from a unity of beliefs about Foundations 
studies. Essentially these beliefs are those proper to the university, 
but having particular ramifications in their application to the study of 
education. The first of these is a belief in social and intellectual 



freedom. To defend this freedom In a modern society is to educate so as 

to maximize free expression and tolerable diversity within the necessary 

constraints of public consensus and scientific Information. Since all of 

these terms refer to an Intellectual, social, and personal dynamic, this 

belief must entail continuing criticism of any educational "establishment." 

'^Establishment*' here connotes an organization of persons or activities which 

is Justified only by its own existence and is maintained by structural 

lock^lns which secure it against serious challenge. Establishments tend 

to develop elites, rigidify structures, reduce choices, and ignore 

scientific and social changes in their objective to survive. They rest 

on largely illegitimate claims to authority. They include not only formal 

organizations, but also informal but closed Interlocking economic and 

intellectual power units which manipulate public opinion and determine 

public decisions in terms of their own self--interest. They also include 

temporary "establishments,'* whose members may gain an institutional or 

social dominance to such an extent that they may apply normative sanctions 

in a particular area with such force as to effectively restrict alternative 
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expression or action. 

Ve have a concnon professional obligation to act in opposition to 
all of these "establishments," because their Justification and support 
conflicts with our attempts to require educational action based on grounds 
and evidence open to public scrutiny, and because our critical function 
disturbs the security built into the structure of a successful establishment. 

Just as stronf^ as the resistance against Incorporation into 
aatablished structures of thought and action should be a continuing criticism 
of fashionably attractive educational whims of the moment. If our accent 
is on change, it is because of what we can know about social dynamics and 
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Intellectual progress as that applies to the study and conduct of education. 
It is this knowledge that specifies change requirements, grounds evaluation 
of change mechanisms and Instances, and provides predictive information 
for educational development. To be carried away by the momentum of educa- 
tional fashion or to be absorbed into micro-political actions dictated by 
views of personal gain is to lose the scholarly detaclmsnt and wholeness 
of perspective which are essential to the critical function. The local 
(and national) setting of education, the politics of educational decision, 
the popular educational ideas of the day^^re all subjects of study. They 
may furnish points of departure for instruction or data for research, 
always according to the Specifications of the respective disciplines as 
they have been individually drawn. To allow our tasks to be defined by 
immediate pressures, however^-whether these are imposed by grant agencies, 
government restrictions! popular political drives, or current public or 
professional fancies — is to lose our license to address educational issues 
St all. It is not our professional right to indoctrinate, and it is not 
within our professional competence to conduct psycho-emotional experiences 
or to Instruct students in such things as the use of drugs, the delights 
of sex, or the future of the family. Those who would pose as missionaries 
of the educational profession only destroy the credibility of legitimate 
efforts in the Foundations fields. What we do, in short, involves 
iMsdiate social and educational phenomena and their local dimensions, 
but the work is independent of the particular forms and Impositions of 
thes phenomena . 

In their most general forms, our comon beliefs must include an 
abiding faith in the efficacy of rational Inquiry and critical thought. 
They must support the intellectual disposition and fortitude to pursue a 
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•earch that inevitably results in more uncertainty than certainty, the 
ability to value both the search in itself and the uncertainty, the 
capacity to accept that answers are not always discoverable and that some 
problems are at least for the time being unresolvable — to hold to such a 
disposition, believing that it yields a productive contribution to educa- 
tion. Finally, we must believe in education as a means of uniting the 
culture, as it transmits itself through time, with the consciousness of 
the individual. Such an integration is central in any abstract definition 
of education. It implies the independence of education from a static 
culture tradition and also fr<w an anarchic individual interpretation, 
but its dependence on the culture-person unity which both liberates the 
personal consciousness and reconstructs the culture in a continuing dynamic 
of positive development.^ 
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